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Abstract
The three types of stresses namely “word stress,” “compound stress” and “phrasal stress” are the key elements to determine
the exact means of conveying a specific intent in an utterance. Therefore during perception and production of such meaningcarrying codes, being able to use the right stress pattern is vitally important to establish the intended communication, or the
language learning and teaching technique to be followed. This research investigates the learnerˈs ability to perceive,
distinguish and produce the meaning differences between words, phrases and compounds during L2 acquision through
various stress patterns. In such contrastive patterns as ˈHOT ˌdog (type of food) [compound] vs. ˌhot ˈDOG (hot canine)
[phrase]” and “a ˈGREEN ˌhouse (a building made of glass for growing plants inside) [compound] vs. a ˌgreen ˈHOUSE (a
house which is painted green) [phrase] the difference in the stress placement is a clear indication of meaning changes
expressed. Compounds have primary stress on the first word and on those following them they have secondary stress. In the
compound ˈGOLF ˌball, the first word has primary stress and the following the secondary stress. As for phrases, however,
their qualified elements i.e. the words second in line are stressed more prominently. Therefore the acquisition of such a
distinction in stress patterns in phrases and compounds is very important for learners of English in order to analyze what is
said and convey their meaning more precisely in their oral communication. Natives make little mistake in distinguishing
between the two because they are consciously familiar with them from their childhood on in their immediate environment.
We, as language teachers, can and must help our student to acquire this skill by teaching them special stress paradigms, and
allow them to compare minimal pairs using pictures representing a compound word or a phrase and asking them to tell the
difference between the two. Students can hear a prerecorded tape with the names of the items, and be asked to indicate which
one it is that theyˈve heard. Such words may be marked with capitalized letters in relevant syllables or phonetic transcriptions
with suprasegmental features to show relevant stress patterns with primary or secondary stress where necessary. These drills
may also incluse many other activities until we are satisfied of their performances. Thus our students having full
consciousness of the meaning-determining feature of stress placement in compounds and phrases are eventually able to
understand and convey their intended meaning more clearly.
Key words: stress placement, L2, compound, phrase, transcription

Background of the issue of stress placement on phrases and compounds
Throughout this century the stress patterns on oral expressions (specifically compound words and
phrases) somehow a direct consequence of their syntactic structure are in question (usefulenglish,
2017). Numerous pedagogical resources on ESL/EFL pronunciation advocate teaching nonnative
speakers (NNSs) suprasegmentals to improve the intelligibility of their speech (ibid). There are many
instances that some foreigners speak English with perfectly intelligible consonants and vowels and
with standard grammatical forms, and yet the native have the greatest of difficulty in understanding
them because of the speakersˈ lack of using suprasegmental elements in their oral utterance (ibid).
Moreover, such mispronunciation may cause misinterpretation and potential discomfort devaluing the
speaker’s effort in oral communication irrespective of their fairly good grammar. Emphasizing on
proper intonation in L2 teaching contributes to a high percentage to the total intelligibility of the
speakerˈs speech (Damar, 2014).
McNerney and Mendelsohn (1992) claim that a short term pronunciation course should focus first and
foremost on suprasegmentals as they have the greatest impact on the comprehensibility of the
learner’s English. Thus giving priority to the suprasegmental aspects of English not only improves
learners’ comprehensibility but is also less frustrating for students because greater change can be
effected by such a priority in their teaching.
This argument has been supported by works of Brazil (1994), Coulthard (1994), Pennington and
Richards (1986), Celce-Murcia, Brinton and Goodwin (1996) and many other phoneticians. Stress
placement on compound words and phrases have also been the topic of research by several researchers
such as Kubozona, Quirk et al (1985). They have dealt with the issue of Blending Phonological
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Headedness as well as Phonological Headedness of English compound words and noun phrases to
explain the paradigms of Stress Placement in English Blending words (Liu, 2017). Quirk et al. (1985)
suggested that stress pattern of blend forms tends to follow that of the rightward source word.
According to Kubozono and Quirk et al. (1985), phonological headedness in English blending words
should be rightward.
However, Tzakosta and Weijer (2006) pointed out that phonological headedness depends on different
degrees of stress: accented syllables are head while unaccented syllables are nonheads. According to
this definition, we can say that headedness of English compound words is leftward (stressed), while
headedness of English noun phrases is rightward (stressed) (ibid). While some have contended that the
stressing of phrases and compounds in English is impossible to master in a nativelike way.
However, some others like Giegerich (1992) have adopted the view that the compound-phrase
distinction is not that robust and that the stress criterion, commonly invoked in attempts to draw the
compound-phrase distinction in English, is even less reliable than previously thought. It not only fails
to correlate with other (semantic, syntactic) criteria for compound status, but also draws on incomplete
and deeply flawed generalizations regarding stress in compounds and phrases. Some phoneticians like
Gero Kunter (2011) adopt the terms “left prominence” and “right prominence” instead of “compound
stress” and “phrasal stress”.
The distinction between phrasal vs. compound stresses
Stress in English compound words poses difficult problems for foreign learners. English does not
seem to be at all consistent in the way it treats compounds and phrases, either from the point of view
of writing or from the point of view of pronunciation and especially stress.
If we look at how this uncertainty and inconsistency arises we can perhaps understand better the
difficulties (McMahon, 2002). If we look beyond the principles of word stress to the principles of
accent placement, and in so doing pay attention to the information structure of compounds, we can
obtain valuable guidance about stress placement in such words (Vogel, 2001).
It is notoriously difficult to know how to stress English compound words. This is partly because we
cannot easily define what a compound word is, and partly because it is not simply a question of stress
but also of accent. The latter involves a significant combination of both stress and tone and serves to
highlight what is regarded as “new” or important information in a particular group of words or tone
group. If we look beyond the principles of stress to the principles of accent as well, we are in a better
position to try and explain the stress of compound words in English (Roach, 2013).
Compound nouns generally have a primary stress on the first element but with a secondary stress on
the second constituent: ˈEARTHˌquake, ˈLIFEˌboat, ˈWAITingˌroom, ˈFIRE-exˌtinguisher.
Contrasting the compounds with the corresponding noun phrases we come up with such pairs in
sentences: "That sounds like a ˈBLACK ˌbird . [compound], and "A carrion crow is a completely
ˌblack ˈBIRD. [n. phrase]. Similar compound / phrase contrasts can also be found in the following
examples: “ˈBLACKˌboard [C] vs. ˌblack ˈBOARD [NP]”; “ˈGREEN ˌfly [C] vs. ,green ˈFLY [NP]”;
“ˈHOT ˌhouse [C] vs. ˌhot ˈHOUSE [NP]” (ibid).
The stress often shifts from the second to the first element when the compound is being used
attributively in a noun phrase. This is analogous to the redistribution that occurs in compounds like
“ˈLIGHTˌhouse-keeper vs. ˌlighthouse-ˈKEEPer”. Or in these contrastive examples: “The room is
ˌdownˈSTAIRS. vs. a ˈDOWNˌstairs ˈroom” -- “His work is ˌfirst ˈCLASS. vs. his ˈFIRST ˌclass
,work”, “The water is ˌknee-ˈDEEP. vs. ˈKNEE-ˌdeep in water. ” (ibid)
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The stress distribution provides a firm basis for distinguishing between different underlying relations,
not so much between compound and phrase as between different semantic relations (ibid): a ˈBULLˌfight involves bulls, and a ˌbull ˈCALF is a young bull. a ˈFRENCH ˌteacher teaches French, but a
ˌFrench ˈTEACHer is French. A ˈSLATE quarry yields slate. and a ˌslate ˈROOF is made of slate. A
ˈTOY ˌfactory produces toys, but a ˌtoy ˈFACtory is a model of a factory used as a toy (ibid). As for
the compound nouns, the stress is on their first part, e.g. ˈBLACKˌbird and ˈRAILˌroad. The compound
adjectives have the stress is on the second part as in ˌbad-ˈTEMpered and old-ˈFASHioned. The
compound verbs have the stress on the second part as in to ˌunderˈSTAND and to ˌoverˈFLOW. A
compound word consists of two or more lexical components each of which can stand alone as separate
words. Thus corn and field can combine to produce ˈCORNfield (a field where corn is grown), kick
and back produce ˈKICKback (money that someone kicks back to someone as a bribe). out and
house give ˈOUThouse (a smaller house located outside a larger house, often containing a primitive
toilet); tens of thousands more examples like these can be found in literature (ibid).
English strongly favors compounding. In terms of stress placement, most of the English compounds
strong-stress the left component of the compound such as ˈAFterˌbirth, ˈAIRˌbase and ˈBASˌketball.
Indeed, about 90 percent of all compounds written as single words strong-stress the left component
(Teschner, 2004). But the remaining 10 percent do not, strong-stressing instead the right-hand
component though giving the appearance of strong-stressing both components equally. Here are five
some of such exceptions having right-strong-stressing compounds: ˌafterˈNOON, ˌbackˈYARD,
ˌblackˈCURRant, ˌbroad-ˈMINDed and ˌbuckˈTEETH.
Many have contended that it is impossible to master the skill of stressing compounds and phrases
properly in a nativelike way. Giegerich (1992) on the other hand looks at the issue from another
perspective. He tries to prove that the compound-phrase distinction is not that robust and that the stress
criterion, commonly invoked in attempts to draw the compound-phrase distinction in English, is even
less reliable than previously thought (ibid).
As for the determination of prominence in a compound, Roach (2013) suggests that if the first part of
the compound is (in a broad sense) adjectival, the stress goes on the second element, with a secondary
stress on the first.
For example: ˌloudˈSPEAKer, ˌbad-ˈTEMPered, ˌsecond-ˈCLASS and ˌthree-ˈWHEELer.
If, however, the first element is (in a broad sense) a noun, then the stress goes on the first element.
Examples: ˈTYPEˌwriter, ˈCAR-ˌferry, ˈSUNˌrise, ˈSUITˌcase and ˈTEA-ˌcup.
Roach (2013) is however fairly cautious about these ˈrulesˈ, but states in this way that they are
genuinely helpful to teachers and learners alike. Tayler (1991) suggests that by following the
predictability and information-conveying feature of either part of the compound stress is determined.
Thus ˈPARK ˌStreet, as opposed to ˈPARK ˌAvenueˌ ˈPARK ˌRoadˌ or ˈPARK ˌPlace.
Street is the more common and predictable term in these cases, and is thus de-accented as opposed to
the less common terms such as placeˌ squareˌ terraceˌ groveˌ laneˌ avenueˌ and many others which
are all accented.
It is interesting to note, however, that many compounds marked by Kingdon (1958) as having ˈdouble
primary stressˈ is nowadays considered as having one primary and secondary stress.
Although Kingdon marks the following words, among others, with double stress, most speakers today
would probably distinguish the primary and one secondary stress on them:
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ˈFARMˌhouse, ˈBOXˌoffice, ˈSEA ˌlevel, ˈTISsue ˌpaper, ˈBOA conˌstrictor, ˈVACuum ˌcleaner,
ˈCOLD ˌcream, ˈSIXˌshooter, ˈSLEEPing ˌpartner, ˈFLYing ˌfish, ˈSMALL ˌholder, ˈPUBlicˌschool,
ˈTRAVeller’s ˌcheque, ˈSTAGE ˌmanager, ˈWEEKˌend, ˈWARrant ˌofficer, ˈSUGar ˌbeet, and
ˈMAIDen ˌname.
What seems to be happening is that sometimes speakers tend to have some difficulty in recognizing a
compound in the first place. One could say that they are treating the compounds as two separate words
and stressing them accordingly. In this they are perhaps often led (or misled) by the spelling, but not
always as in the case of ˈMAKE-ˌbelieve, ˈHOSEˌpipe and ˈGRANDˌmother).
Sometimes the contrasts are so clear that one cannot but help stressing the relevant item when one
talks about it: a ˈDANCing ˌteacher vs. a ˌdancing ˈTEACHer, a ˈYOUNG ˈGERMan ˌteacher vs. a
ˌyoung ˈGERMAN ˌteacher or an ˈENGlish ˌstudent vs. an ˌEnglish ˈSTUdent.
To sum all this up very briefly, we can say that, in cases of doubt, if we look at which element of a
compound carries most information, or is the most unpredictable, and place the accent on that element,
we have a good chance of producing correct compound stress (Kunter, 2011).
The structure of phrasal and compound stresses
According to Hayes (1995) the word stress is the strongest stress in a prosodic word. As for the
phrasal stress, it is assigned beyond word stress in syntactic collocations of words, such as phrases,
clauses, or sentences. Essentially like Bloomfield, for whom ICE-ˌcream was a compound and ˌice
ˈCREAM a phrase, Liberman & Sproat (1992) drew the PS/NS distinction strictly along stress lines.
Thus he suggests that placing stressing in relevant syllables of the word “girlfriend” as ˌgirl ˈFRIEND
having end-stress while for ˈGIRL-ˌfriend with fore-stress would determine the intended meaning. As
in the examples of such phrases like a ˌgreen ˈHOUSE [wS] (which is a house that is green), but a
ˈGREEN ˌhouse [Sw]” (is a glass building for growing plants). Likewise a ˌFrench ˈTEACHer [wS] a
phrasal meaning a teacher from France but a ˈFRENCH ˌteacher [Sw] who is a teacher of French is a
compound word. Another example a ˌwoman ˈDOCtor [wS] is any female doctor, however a
ˈWOMan ˌdoctor [Sw] is a gynecologist.
This distinction can be attributed to the difference between compound and phrase in surface structure;
hence the common names “phrasal stress” and “compound stress”. This is the analysis formalized in
the Chomsky-Halle Compound Rule (1968) which presupposes a syntactic analysis such that
“compound” is defined as a branching structure of the sort.
The treatment of cases like “ˈSTEEL ˌwarehouse vs. ˌsteel ˈWAREhouse” under this analysis is
somewhat obscure, since both seem to be noun-noun compounds.
Here, however, reference is often made to deep syntactic differences – i.e. “warehouse made of steel”
vs. “warehouse for storing steel” - and, though details of such an analysis have never actually been
worked out, the assumption continues to be held that ultimately the whole phenomenon will be shown
to deepend on syntax at one level or another.
While phrases tend to be stressed phrase-finally, i.e. on the last word, compounds tend to be stressed
on the first element (Compounds vs. noun phrases, 2017).
This systematic difference is captured in the so-called nuclear stress rule (phrasal stress is on the last
word of the phrase) and the so-called compound stress rule (stress is on the left-hand member of a
compound) formalized in Chomsky and Halle (1968) as in these examples of noun phrases: the
ˌorange ˈCARpetˌ this ˌnew ˈHOUSEˌ such a ˌgood ˈJOBˌ contrasted with these examples of the
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nomimal compounds: ˈPAYment ˌproblemsˌ ˌinstalˈLAtion ˌguideˌ ˈSPACE ˌrequirement (Dalton, C.
& B. Seidlhofer, 1994).
This systematic difference between the stress assignment in noun phrases and in noun compounds
does lead to minimal pairs where it is only the stress pattern that distinguishes between the compound
and the phrase: a ˈBLACKˌboard [C] (a board to write on) vs. a ˌblack ˈBOARD [P] (a board that is
black)– ˈOPerating insˌtructions [C] (instructions for operating something) vs. ˌoperating
inˈSTRUCtions [P] (instructions that are operating) –inˈSTALLing ˌoptions [C] (options for inst. sth)
vs. insˌtalling ˈOPtions [P] (the installing of options).
Given the correctness of the compound stress rule, another interesting problem arises how are
compounds stressed that have more than two members? (Hayes, 1995). Consider the following
compounds, their possible stress patterns, and their interpretations. ˈMAIL delivery service ‒ mail
deˈLIVery service / ˈSTUdent ˈfeedback ˌsystem – student ˈFEEDback system / ˈGOVernment
ˈREVenue policy – ˌgovernment ˈREVenueˌpolicy
The data at hand show that a certain stress pattern seems to be indicative of a certain kind of
interpretation: A ˈMAIL deˌlivery service is a service concerned with ˈMAIL deˌlivery (i.e. the delivery
of mail), whereas a ˌmail deˈLIVery service is a deˈLIVery ˌservice concerned with mail. This is a
small semantic difference indeed, but still one worth taking note of.
A ˈSTUdent ˌfeedback system is a system concerned with ˈSTUdent ˌfeedback, whereas a ˌstudent
ˈFEEDback system may be a ˈFEEDback ˌsystem that has something to do with students (e.g. was
designed by students or is maintained by students).
While the ˈGOVernment ˌrevenue policy is a policy concerned with the ˈGOVernment ˌrevenue, the
ˌgovernment ˈREVenue policy is a certain ˈREVenue ˌpolicy as implemented by the government.
Many pronunciation teachers usually sum up the whole concept of compound and phrase stress in
these five rules (compound words, 2017):
1. compounds combining two nouns have the stress on the first element. e.g. ˈTYPEˌwriterˌ ˈSUNˌriseˌ
ˈTEA-ˌcupˌ ˈSUITˌcase
2. compounds with an adjectival first element and –ed at the end have stress on the second word.e.g.
,bad-ˈTEMperedˌ ˌheavy-ˈHANDed…
3. compounds in which the first element is a number tend to have final stress.e.g. ˌthree-ˈWHEELerˌ
ˌsecond-ˈCLASSˌ ˌfive-ˈFINGer…
4. compounds functioning as adverbs are usually final-stressed.e.g. ˌhead-ˈFIRSTˌ ˌnorth-ˈEASTˌ
ˌdownˈSTREAM…
5. compounds which function as verbs and have an adverbial first element take final stress.e.g. ,downˈGRADEˌ ˌback-ˈPEDALˌ ˌill-ˈTREAT.
The methodology of teaching phrasal and compound stresses
The teaching of compound and phrasal stress patterns to L2 learners is very important to increase their
understanding of the spoken language and especially their oral performances. We can help them
acquire such skills by getting them to know the basic elements of stress patterns and by drilling
minimal pairs of such compound words or phrases and by asking them to distinguish between the two
meanings.
Students may be exposed to some pictures and words on them referring to the names of the items, and
be asked to indicate which one it is that they’ve heard. Words may be marked on the words with
capitalized letters and with primary and secondary stresses shown on relevant syllables either as they
are written ordinarily or in their IPA transcription. After many such examples, students acquire full
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consciousness of the meaning-determining feature of stress placement in compounds and phrases and
are able to convey their meaning more clearly.

Minimal pair drills for phrasal and compound stresses
Minimal pairs are most convenient for the teaching of stress distinction. Students can look at these
examples on the board, with the explanations given from the loudspeaker and try to guess which item
is meant by the relevant stress pattern (minimal distinctions, 2017):
a ˈWHITEˌboard [C] (a board to write on) vs. a ˌwhite ˈBOARD [P] (any board that is white) ‒ a
ˈWHITE ˌhouse [C] (a house that is painted white) vs. the ˌwhiteˈHOUSE” [P] (where the U.S.
president lives); ˈRED ˌsocks [C] (ordinary red socks) vs. ˌRed ˈSOX” [P] (Boston’s baseball team) ‒
aˈWET ˌnurse [C] (a woman hired to suckle anotherˈs infant) vs. a ˌwet ˈNURSE (a nurse who has
gotten wet) ‒ adˈMISSsible ˌevidence (evidence that is admissible)” [C] ‒ autoˈMATic ˌpilot (a pilot
that is automatic)” [C] ‒ ˈBAKED ˌbeans (beans that are baked) [C] ‒ ˈBIG ˌbusiness (business that is
big) [C] ˈBLACK ˌsheep (a sheep that is black) [C] vs. ˌblack ˈSHEEP [P] (a worthless or disgraced
member of a family)
The following listing (stress in speech, 2017) contains only phrases, and one can tell this by their
having metaphorical sense and stress on the second part of the statement, which is a clear criterion for
the learners to observe while distinguishing phrases from compounds:
an ˌarm and a ˈLEG [P] (a large, possibly exorbitant, amount of money) ‒ ˌbad ˈEGG [P] (someone
or something that disappoints expectations) ‒ the ˌbig ˈAPPLE [P] (nickname for New York, USA) ‒
to ˌbreak the ˈICE [P] (to break down social formality and stiffness) ‒ ˌcarbon ˈCOPy [P] (an exact
duplicate) ‒ˌcrocodile ˈTEARS [P] (insincere show of sorrow) ‒ˌcut the ˈMUStard [P] (to come up to
expectations) ‒ ˌdrop in the ˈBUCKet [P] (a very small proportion of the whole) ‒ ˌfunny ˈFARM [P]
(mental institution) ‒ ˌguinea ˈPIG [P] (a person or animal who is used as the subject of an
experiment) ‒ ˌivory ˈTOWer [P] (a state of sheltered and unworldly intellectual isolation) ‒ ˌmum’s
the ˈWORD [P] (keep quiet - say nothing) ‒ ˌold ˈHAT [P] (old-fashioned; hackneyed) ‒ ˌpaint the
ˌtown ˈRED [P] (engage in a riotous spree) ‒ ˌpaper ˈTIger [P] (a person who appears to have power
but is in reality ineffectual) ‒ ˌsacred ˈCOW [P] (something too highly regarded to be open to
criticism or curtailment) ‒ ˌsick ˈPUPpy [P] (someone who behaves oddly) ‒ ˌson of a ˈGUN [P] (a
rogue or scamp) ‒ ˌswan ˈSONG [P] (a final gesture or performance, given before dying or
retirement) ‒ ˌwell ˈREAD [P] (erudite and literate) ‒ ˌyellow ˈBELLy [P] (a coward).
Then students are given another listing of compounds vs. phrases and are asked to read them aloud
making sure that both primary and secondary stresses are placed on their right places.
“geˌologist - asˈTROnomer vs. geˈOlogist - as,tronomer” ‒ “ˌapple ˈPIE vs. ˈAPPle ˌpie” ‒
“ˌscholar-ˈACtivist vs. ˈSCHOlar-ˌactivist” ‒ “ˌapricot ˈCRUMble vs. ˈApricot ˌcrumble” ‒
“ˌMichigan ˈHOSpital vs. ˈMICHigan ˌhospital” ‒ “ˌMadison ˈAVenue vs. ˈMADison ˌavenue” ‒
“ˌBoston ˈMARathon vs. ˈBOSton ˌMarathon” ‒ “ˌPenny ˈLANE vs. ˈPENny ˌLane”‒ “ˌsummer
ˈNIGHT vs. ˈSUMmer ˌnight” ‒ “aˌluminum ˈFOIL vs. aˈLUMinum ˌfoil” ‒ “ˌMay ˈFLOWers vs.
ˈMAY ˌflowers” ‒ “ˌsilk ˈTIE vs. ˈSILK ˌtie” ‒ “ˈFOUNtain ˌpen vs. ˌfountain ˈPEN” ‒
“ˈHOSEˌpipe vs. ˌhoseˈPIPE” ‒ “ˈFAULT ˌfinding vs. ˌfault ˈFINDing” ‒ “ˈMAKE-ˌbelieve vs.
ˌmake-beˈLIEVE” ‒ “ ˈENGlish ˌteacher vs. ˌEnglish ˈTEACHer” ‒ “ˈBUS conˌductor vs. ˈbus
conˌDUCTor” ‒ “ˈENgine ˌdriver vs. ˌengine ˈDRIVer” ‒ “ˈDINing ˌroom vs. ˌdining ˈROOM”.
Finally students are asked to read some sentences containing minimal pairs of compound and phrases
to make sure that the meaning intended is cyrstal clear by themselves and the audience (Compounds
vs. noun phrases, 2017).:
A ˈBULL-ˌfight involves bulls; but a ˌbull ˈCALF is a young bull. ‒ A ˈTURKISH ˌteacher teaches
Turkish. but a Turkish ˈTEACHer is Turkish. A ˈSLATE ˌquarry yields slate; but a ˌslate ˈROOF is
made of slate. A ˈTOY ˌfactory produces toys. but a ˌtoy ˈFACtory is a model of a factory used as a
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toy. I told you he was a ˌbank CLERK, and NOT a ˌbank ˈPRESident. Just the one ˌair ˈBASE is under
attack, and NOT the whole ˌair ˈFORCE. I wanted them to come in the ˈBACK ˌdoor, and NOT the
ˈFRONT ˌdoor. I wanted them to come in the ˌback ˈDOOR, NOT the ˌback ˈWINdow. They told me
they wanted ˈAPPLE ˌpie, and NOT ˈPUMPKIN ˌpie. They told me they wanted ˌapple ˈPIE, and
NOT ˌapple ˈCIDER.
Conclusion
The basic general characteristics of compound and phrasal stresses are that compound stresses are
right-headed and inherit their major properties from their head. Furthermore, compounds exhibit a
regular compound-specific stress pattern differing systematically from that of phrases. As for the
phrases they are stressed on their second parts, in other words, they have their prominence on their last
part. There are basically five elements summing up the compound and phrase stress rules:
1. compounds combining two nouns have the stress on the first element.e.g. ˈTYPEˌwriter, ˈSUNˌrise,
ˈTEA-ˌcup, ˈSUITˌcase
2. compounds with an adjectival first element and –ed at the end have stress on the second word.e.g.
ˌbad-ˈTEMpered, ˌheavy-ˈHANDed
3. compounds in which the first element is a number tend to have final stress. e.g. ˌthree-ˈWHEELer,
ˌsecond-ˈCLASS, ˌfive-ˈFINGer
4. compounds functioning as adverbs are usually final-stressed.e.g. ˌhead-ˈFIRST, ˌnorth-ˈEAST,
ˌdownˈSTREAM 5. compounds which function as verbs and have an adverbial first element take final
stress.e.g. ˌdown-ˈGRADE, ˌback-ˈPEDAL, ˌill-ˈTREAT. Natives make little mistake to distinguish
betw. the two because they are naturally familiar with them. Therefore the teaching of such stress
patterns to learners of English is very important for their progress in pronunciation skills. Such
features can be taught them by exercising on a listing of minimal pairs or pictures representing a
relevant compound or a phrase and asking them to distinguish between the two. Students hearing a
prerecorded tape with the names of the items learned may be asked to indicate which one it is that
theyˈve heard. The relevant syllables of the words may be marked with capitalized letters or their
phonetic transcriptions may have suprasegmental features on them. Students can also be exposed to
some sentences having these elements in them to distinguish meaning differences based on stress
distinction. Thus the present study will serve its purpose to bring an awareness in students for the
distinction between compound and phrasal stress patterns of the English language in order to express
their meaning more clearly.
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